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Abstract 
 

This study attempts to examine the saving behavior of graduating university students using 
the theory of planned behavior. Specifically, the study aimed to examine if attitude, subjective 
norms and perceived behavioral control affects saving intention and saving behavior. 
Furthermore, financial literacy is incorporated into the model as a moderator of the attitude, 
subjective norms, and perceived behavioral control towards saving behavior. Data were collected 
from graduating students of the Visayas State University in the province of Leyte and were 
analyzed using Partial Least Squares Structural Equation Modelling (PLS-SEM). The findings 
suggested that all predictors of saving intention are significant (with p-values ≤ 0.05). Saving 
behavior was in turn predicted by saving intention. There however is no moderating effect of 
financial literacy on intention to save. The study suggests that the financial literacy construct be 
broadened for a better measure of financial literacy or it can be streamlined to focus on topics 
relating to savings and investment instead of covering a broad range of financial knowledge used 
in this study. Further, the self-reported saving behavior can also be measured by actual amount 
of savings. 
 
Keywords: financial literacy, saving attitude, saving behavior, PLS-SEM, theory of planned 
behavior 
 
 Introduction 
 

There is a growing research interest about saving behavior in the field of economic 
psychology because at the individual and aggregate levels, saving contributes to economic and 
financial growth. Economic growth is driven by investment and savings is the main determinant 
of investment (Orbeta, 2006). “Decisions, attitudes and overall financial behavior” of the 
individual determine savings (Minibas-Poussard, Bingol, & Roland-Levy, 2018). External factors 
such as social, cultural and economic also affect saving (Minibas-Poussard et al., 2018).  

Researches on saving and other financial behavior are mostly centered on specific countries 
categorized into the industrialized or developing contexts. Studies on financial behaviors were 
conducted to examine the need for financial education in academic institutions, to design effective 
financial literacy programs for students, to help targeted countries achieve better consumer 
protection in financial services such as that of the studies conducted by World Bank, and the 
assessment of government financial literacy programs to promote beneficial financial behaviors 
and legislations to protect against self-sabotaging financial behaviors, among others. Furthermore, 
subjects of interest in financial behavior studies involved high school and college students, adults 



in their retirement age, and households. Academic institutions, financial institutions and the 
government alike can find value in financial behavior studies.  

In the Philippines the reported saving behavior of households is captured by Bangko 
Sentral ng Pilipinas (BSP) Consumer Finance Survey (CFS). The 2014 CFS survey showed that 
14% save their money in banks and 86% of Filipino households are unbankable, citing the lack of 
money as the main reason for not opening a deposit account. In the work of Terada-Hagiwara 
(2012) the contraction of savings rate at the household level was evident in the Philippines 
throughout the 2000s. Saving rate was meager at about five percent of income after taxes. The 
reduction in saving was true in all demographic groups (Terada-Hagiwara, 2012). While the 
country has higher income per capita, the slumped savings rates in the Philippines is evident 
compared to Indonesia (Orbeta, 2005 as cited in Orbeta 2006). The Philippines is one of those with 
low literacy index in Southeast Asia, with Indonesia faring better (MasterCard Financial Literacy 
Index, 2015). The Philippines further lacks a national financial education policy according to the 
Asian Development Bank (ABD) study. While Republic Act 10922 or the Economic and Financial 
Literacy Act was legislated, improvements in making Filipinos financially savvy remains to be 
very limited. 

Dynamic developments in the Philippines that may affect savings and other financial 
behavior in the country have occurred recently and over the last decade, among others include 
economic growth, the population sharply skewed toward the younger group, social security 
programs such as the Pantawid Pamilyang Pilipino Program (PPP) and most recently the free 
tuition law promoting universal access to quality tertiary education.  

In view of the above, understanding the saving behavior of Philippine households and 
specific demographic groups, such as the tertiary students, is very important. This study seeks to 
contribute to the literature by examining the saving behavior of graduating students in one of the 
Philippines’ state universities.  
 
 Framework 
 

The theory of planned behavior (TPB) is “a theory designed to predict and explain human 
behavior” in a particular context (Azjen, 1991). Central to the theory is a person’s intention to 
perform a certain behavior. According to this theory, attitude towards the behavior, subjective 
norm, and perceived behavioral control independently affect a person’s intention to behave in a 
specific manner. A person may have a positive or negative view of a certain behavior shaping his 
or her attitude toward such. Subjective norm about the behavior is developed when the individual’s 
social network is engaged in that specific behavior. Finally, the perceived behavioral control 
denotes how difficult or how easy it is to perform a certain behavior taking into account potential 
obstacles and the individual’s past experiences relative to the behavior (Azjen, 1991). In TPB, the 
two predictors, perceived behavioral control and intention, together, can predict performance of 
the behavior. Increase in perceived behavioral control, while intention remains at the same level, 
will likely to bring about the behavior (Azjen, 1991).  

To further explain human behavior, TPB states that attitude towards the behavior is 
influenced by behavioral beliefs, subjective norms is determined by normative beliefs, and 
perceptions about the behavior is affected by control beliefs (Azjen, 1991). A stronger intention to 
perform the behavior under consideration is brought about by a more favorable attitude towards, 
positive subjective norm and high perceived behavioral control towards the behavior.  

The schematic diagram of TPB is shown in the figure below.  



 

 
Figure 1. The Theory of Planned Behavior (Ajzen, 2006) 

 
The TPB-based conceptual model of the study included the financial literacy construct as 

a moderator (Figure 2). The study hypothesizes that financial literacy strengthens the relationship 
of attitude and intention to save, subjective norm and intention to save, and perceived behavioral 
control and intention to save.  

While experts generally concur and researches show that financial knowledge is highly 
correlated with self-benefiting financial decisions, scholars who have studied financial literacy 
found that a significant number, if not most, of individuals do not possess the necessary financial 
literacy (Hilgert, et al. 2003; Perry 2008; Braunstein et al. 2002). Various researches have used 
financial literacy as a variable that is related to financial behaviors such as savings, borrowing, 
investment, retirement planning, and credit card use, among others. Mandell et. al. (2009) studied 
how financial literacy influenced financial behavior by comparing respondents who took courses 
in personal financial management versus those who did not. Findings indicated that those who took 
the course were no more financially literate than those who had not. Sabri et. al. (2010) utilized 
financial literacy as one of the predictors of savings behavior. Results showed that financial 
literacy had a positive, significant effect on savings behavior. The most recent study of Lajuni et. 
al. (2018) incorporated financial literacy into the extended TPB model as the antecedents 
influencing not only one’s attitude, subjective norms, and perceived behavioral control towards 
change in financial behavior, but also directly towards intention to change the financial behavior. 
There was enough support to the hypothesis that attitude positively influence intention to change 
financial behavior mediated by financial literacy and perceived behavioral control positively 
influence intention to change financial behavior mediated by financial literacy. On the other hand, 
the hypothesis that social norms positively influence intention to change financial behavior 
mediated by financial literacy was not supported. While Lajuni et. al. (2018) examined the 
mediating effect of financial literacy, this study looked at its moderating effect. 

 



 
 
 
 
 

 
 
 

 
 
 
 
 
 

 
 

 
 

 
Figure 2. Conceptual framework for the study 

Eight hypotheses were formulated to direct the research problems and aims of the survey. 
The first hypothesis is about the beliefs of a consumer about the outcome of a behavior, that is, 
whether the behavior is enjoyable and/or beneficial, or otherwise. As one of the belief-based social-
cognitive variables that are the antecedents of behavioral intention, the positive attitude regarding 
a behavior is theorized to positively affect behavioral intention. The first hypothesis is: 

H1: Attitude will positively affect intention to save. 
 The next hypothesis is about whether financial literacy strengthens the relationship of 
attitude and intention to save. 

H1a: Attitude will positively affect intention to save moderated by financial literacy. 
 The subsequent hypothesis is about the subjective norms or the belief that the behavior is 
stimulated. It also pertains to whether family, friends, or significant others are engaged in the same 
behavior or not. In the TPB when an individual gets support from his or her social circle who are 
already engaged in the activity will likely have the intention to perform the behavior? 

H2: Subjective norms will positively affect intention to save. 
The study would also like to test whether financial literacy which is internal to the 

individual will strengthen the relationship of subjective norms and intention to save. 
H2a: Subjective norms will positively affect intention to save moderated by financial 

literacy. 
 Control belief pertains to the manifestation of factors which can expedite or impact 
performance of the behavior. The study will test the hypothesis that an individual who deems that 
he has enough resources to accomplish the activity will have a higher intention to save. 

H3: Perceived behavioral control will positively affect intention to save. 
The study will test financial literacy as a control factor that will expedite or impact the 

performance of the behavior. 
H3a. Perceived behavioral control will positively affect saving intention moderated by 

financial literacy. 
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From TPB, the study hypothesizes as follows: a high level of behavioral control alone will 
result to a higher intention to perform the behavior. 

H4: Perceived behavioral control will positively affect saving behavior 
Attitude, subjective norm and perception of behavioral control, taken together, influences 

performance of a certain behavior. According to TPB, the behavior of the individual is predicted 
by intention. 

H5: Saving intention positively affects saving behavior 
 
Methodology 
 

The study aimed to examine the saving behavior of graduating university students using 
the theory of planned behavior. These students were selected as subjects of the study to account 
for all the financial education acquired by the students during their early years until present. 
Furthermore, being a University student requires them to have the capability to manage their 
expenses as well as incomes from parents, allowances, and scholarships, among others. The work 
of Lyons et. al (2006) made emphasis on the influence of financial knowledge and financial 
behavior of students on how they manage financing-related decision-making issues. This makes 
them a fit set of subjects for a study that measures financial literacy and its effect on saving 
behavior.       

Financial literacy is thus incorporated into the model as a moderator of the attitude, 
subjective norms, and perceived behavioral control towards saving behavior. To test the proposed 
model, survey method was employed. The hypotheses were tested using Partial Least Squares 
Structural Equation Modeling (PLS-SEM). For preliminary analysis, Pearson correlation was used 
to test relationships among variables.  

 
3.1. Data collection  
Simple ramdom sampling without replacement was used. Using published tables on sample 

size (Israel, 1992) the sample size for a population of 1,000 and 2,000 at 95% confidence level is 
286 and 333, respectively. The total population in this study is 1,902. The targeted sample size is 
300. Recognizing that there could be invalid questionnaires additional questionnaires were sent. 
The total valid responses were 308. The mode of data collection is a combination of online and 
face-to-face surveys. 

Thirty eight percent (38%) of the respondents are recipients of scholarship grants from the 
University, local government, government agencies other private groups. Majority of the 
respondents (66.5%) showed that they regularly save money. A greater majority (80.6%) put their 
savings in a coin bank or any storage at home. Respondents that indicated they have ATM savings 
account is 26.3%. Majority of the respondents indicated that they have taken courses in either 
economics, personal finance or money management.  
 The financial literacy mean score of the respondents is 6.45 points out of the 12 financial 
literacy questions, median is 6 out of 12. Financial literacy scores of the respondents range from 2 
to 12 points. 

The demographic characteristics of the sample is presented in Table 1. Half of the 
respondents were from the College of Management and Economics (50.3%). The student-
respondents residing in dormitory and living with their relatives/own home are almost equally 
distributed. The student’s weekly allowance is skewed to P500 – P700 (42.5%). Majority of the 
respondents have family income in the lower range which is below P30, 000.  



 
 
 
Table 1. Demographic characteristics of the study respondents (N = 308).  

 Count % 
Gender   
Male 95 30.8 
Female 213 69.2 
   
College   
Agriculture and Food Science 51 16.6 
Education 38 12.3 
Engineering 25 8.1 
Forestry and Environmental Science 8 2.6 
Management and Economics  155 50.3 
Nursing 4 1.3 
Arts and Sciences 18 5.8 
Veterinary Medicine 9 2.9 
   
Campus Residence   
Student Dormitory 84 27.3 
Boarding House 129 41.9 
Own Home/With Relatives 95 30.8 
   
Weekly Allowance   
Below P500 82 26.6 
P500 to 700 131 42.5 
P700 to 900 43 14.0 
Above P900 52 16.9 
Monthly Family Income   
Below P10,000 148 48.1 
P10,000 to P30,000 124 40.3 
P30,000 to P50,000 23 7.5 
Above P50,000 13 4.2 
 
3.2. Measurement  
This research analyzes the intention to save and the saving behavior of university students. 

To measure intention to save and behavior, indicators from Magendans (2014) were adapted. There 
are five statements used to measure saving intention and four statements to measure saving 
behavior. An ordinal seven-point Likert scale, scored as 1 (fully disagree) to 7 (fully agree) was 
used. Low scores indicate of a lower saving intention.  

Attitude, subjective norms and perceived behavioral control were measured using 
indicators from prior studies.  Seven-point Likert scale (1 as fully disagree to 7 as fully agree) was 
employed to measure attitude towards saving. The four statements were adapted from Chudzian, 
Aniola-Mikolajczak, and Pataraia (2015). The questions include “I think saving money makes me 
a better person”, “Saving gives me a sense of security”, “Saving is a matter of good organization”, 
and “Saving means a constant sacrifice and thriftiness.” 



Participants’ subjective saving norms were measured with statements from Croy et al. 
(2010), Kidwell & Turrisi (2004), and Xiao et al. (2011) as used by Magendans (2014). The four 
statements were scored with ordinal seven-point Likert scales, ranging from fully disagree to fully 
agree. A high interval-based score is indicative of a stronger norm towards saving.  

To measure the participants’ perceived saving control, the indicators from Magendans 
(2014) were adapted. The statements were scored with an ordinal seven-point Likert scale ranging 
from fully disagree to fully agree.  

To measure financial literacy, a 12-question instrument used by Kieschnick (2006) was 
adapted. The topics in these questions cover a wide range of topics relating to financial knowledge 
such as time value of money, budgeting, and loans. Survey participants could score anywhere from 
1-12. A correct answer will be scored “1” and wrong answer “0”. Ten of the twelve financial 
knowledge questions were taken by Kieschnick (2006) from the Jumpstart Coalition for Personal 
Financial Literacy 2004 survey and was found to be reliable in measuring financial knowledge 
(Jumpstart Coalition for Personal Financial Literacy, 2005). The detail of the survey questions to 
measure financial literacy is summarized in Table 2.  

 
Table 2. Financial Literacy Instrument Topics 

 
 
Discussion of Results 

To test the model of saving behavior, t-tests, correlation and path analysis were conducted 
using SMARTPLS 3.0 (Ringle et. al., 2015).  

4.1. Measurement Model Assessment 
The questionnaire was pretested with 28 graduating students of the Visayas State 

University. Results of the pretest were used to improve the questionnaires (Churchill & Iacobucci, 
2002). Cronbach’s alpha was determined to ensure that the questions measures the constructs in 
the study, that is, scale reliability and internal consistency (Cronbach, 1951). The acceptable 
Cronbach’s alpha value is at least 0.70 (Peterson, 1994). Social psychology research considers at 
least 0.60 Cronbach alpha as still adequate.   
 Average Variance Extracted (AVE) measures the proportion of the variance in the items 
that is explained by the construct. The suggested AVE threshold for validity is 0.50 (Fornell and 
Larker 1981, Kock 2015). A construct is able to explain 50% of the variance of its indicators on 
average if the AVE is 0.50. 
 

 

Question Topic 
1 Safest place to keep money 
2 Automated teller machine (ATM) fees 
3 Credit card finance charge 
4 Emergency savings 
5 Retirement income 
6 Loan finance charge 
7 Spending associations 
8 Returns on investments 
9 Time value of money 
10 Borrowing money 
11 Budgeting 
12 Investment level of risk 



 
 
 
 
 
 
 
Table 3. Correlations among latent constructs of the measurement model, convergent validities 
and discriminant validities 

 
Note: Diagonals represent the square root of the AVE while the off-diagonals represent the correlations 

The relationship between the item and the construct (question-statement) is shown in Table 
4 as item loading. The values of the item loadings should be at least 0.50 or greater (Hair et al., 
1987 & 2009 cited in Kock, 2015). All of the item loadings are above 0.50 as shown in Table 4. 

 
Table 4. Overall convergent validity 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

  Cronbach's 
Alpha 

rho_A Composite 
Reliability 

Average 
Variance 
Extracted (AVE) 

FINLIT PSELF SATT SBEHAV SINTENT SNORM 

FINLIT 1.000 1.000 1.000 1.000 1.000           
PSELF 0.668 0.803 0.815 0.604 -0.041 0.777         
SATT 0.739 0.812 0.832 0.561 0.018 0.240 0.749       
SBEHAV 0.789 0.823 0.862 0.613 -0.046 0.615 0.314 0.783     
SINTENT 0.775 0.785 0.847 0.526 0.082 0.405 0.488 0.614 0.725   
SNORM 0.790 0.799 0.864 0.614 0.029 0.199 0.478 0.225 0.401 0.783 

 

Constructs Items Loadings Alpha CR AVE 
Financial Literacy FINLIT 1.000 1.000 1.000 1.000 

Perceived Behavioral 
Control 

PSELF1 0.805 0.668 0.815 0.604 
PSELF2 0.914    

PSELF3 0.571    

Attitude Towards Savings 

SATT1 0.796 0.739 0.832 0.561 
SATT2 0.845    

SATT3 0.796    

SATT4 0.513    

Saving Behavior 

SBEHAV1 0.818 0.789 0.862 0.613 
SBEHAV2 0.831    

SBEHAV3 0.614    

SBEHAV4 0.845    

Saving Intention 

SINTENT1 0.745 0.775 0.847 0.526 
SINTENT2 0.744    

SINTENT3 0.735    

SINTENT4 0.649    

SINTENT5 0.748    

Saving Norm 

SNORM1 0.785 0.790 0.864 0.614 
SNORM2 0.759    

SNORM3 0.842    

SNORM4 0.744    

 



The model fit is tested by the SRMR (standardized root mean square residual) were 
analyzed. To be acceptable, SRMR should have a value of less than 0.10 (Hu and Bandler, 1999). 
The SRMR is 0.082 and this falls within the acceptable range indicating model fit.  
  

4.2. Structural Model Assessment 
The possible relationships among the six study variables were determined by calculating 

the Pearson’s correlation coefficients. As presented in Table 5, except for financial literacy 
correlated to the other four variables, all correlation coefficients were significantly different from 
zero. The coefficients indicated that the relationships between each pair of the variables are 
significant. The correlation coefficients are also positive suggesting a positive association between 
variables. 

 
Table 5. Pearson’s Correlation Coefficients between Study Variables 

 
 

 
 
 

**Correlation significant at the 0.01 level 
*Correlation significant at the 0.05 level 

 
SMARTPLS 3.0 using the Partial Least Squares-Structural Equation Modeling approach 

was used to analyze the hypothesized relationship among constructs. Table 6 shows H1, H2, H3, 
H4, and H5 are supported. Results suggest that saving attitude, saving norms, and perceived 
behavioral control positively affects saving intention, and saving intention positively affects saving 
behavior. 

 
      Table 6.  Summary of path coefficients 
 

 
 
 

      
Note. 
* p 
< 

0.1, 
** p < 
0.05 

 
The predictive capability of the model was assessed through a blindfolding procedure 

(Chin, 1998). Cross-validated redundancy (Q2) estimates latent construct. A model has predictive 
relevance if Q2 is higher than 0 (Fornell & Cha, 1994). R squared (R2) values for intention and 
behavior are found to be significant (Cohen, 1988) as shown in Table 7. 

 
FINLIT SATT SNORM PSELF SINTENT SBEHAV 

FINLIT ---- 
     

SATT -0.006 ---- 
    

SNORM 0.024 0.497** ---- 
   

PSELF 0.006 0.161** 0.128* ---- 
  

SINTENT 0.078 0.440** 0.391** 0.337** ---- 
 

SBEHAV -0.037 0.284** 0.207** 0.547** 0.577** ---- 
 

Path Relationship Beta 
Values Std. Dev. p-value Decision 

H1: SATT -> SINTENT 0.338 0.070 0.000** Supported 
H1a: Moderating Effect 2 -> SINTENT 0.095 0.070 0.176 Not supported 
H2: SNORM -> SINTENT 0.173 0.076 0.024** Supported 
H2a: Moderating Effect 3 -> SINTENT -0.053 0.066 0.423 Not supported 
H3: PSELF -> SINTENT 0.293 0.054 0.000** Supported 
H3a: Moderating Effect 1 -> SINTENT -0.014 0.056 0.809 Not supported 
H4: PSELF -> SBEHAVE 0.438 0.047 0.000** Supported 
H5: SINTENT -> SBEHAVE 0.436 0.046 0.000** Supported 

 



 
Table 7. R2 and Cross-validated Redundancy 

Construct R2 CV Comm Q2 CV Red Q2 
SINTENT 0.367 0.299 0.169 
SBEHAV 0.537 0.367 0.304 

 
The path diagram and PLS estimations is shown in Figure 5.  

 
 

Figure 5. Path diagram and PLS estimations. 
 

Results showed that all predictors of intention – attitude (SATT), subjective norms 
(SNORM), and perceived behavioral control (PSELF) are significant at α = 0.05. Furthermore, 
PSELF alone is a significant predictor of behavior. Intention significantly predicted behavior. H1, 
H2, H3, H4, and H5 are supported, however H1a, H2a, and H3a were not supported.  

The graduating students of VSU indicated a statistically significant relationship between 
attitude and intention to save. Attitude was the strongest predictor of intention to save for the 
university students. The strength of this path may be attributed to the life-cycle theory of saving. 
Since the students are bound to become part of the job market after graduation, that is, they will 
embark on a new life cycle, they may develop a more favorable attitude towards savings. This 
result is also consistent with the study of Shim, Xiao, Barber, & Lyons (2007) where attitude, 
together with subjective norm and perceived behavioral control affects saving intention. 



Perceived behavioral control is as well a significant predictor of saving intention, and on 
its own was a significant predictor of saving behavior for the university students. Though majority 
of the students belong to the lower bracket monthly family income, and lower range of weekly 
allowance, the model indicated that behavioral control is indeed a predictor of saving behavior. 
The results are also in agreement with past researches that used TPB (Shah Alam & Sayuti, 2011; 
Armitage & Conner, 2001; Kim & James, 2016). Stronger saving intentions are expected of people 
who are convinced that they have the ability to address financial concerns. The finding of the study 
is in conformance with other studies that revealed the influence of “financial self-efficacy” on 
“saving intention and financial behavior” (Davis & Hustvedt, 2012; Lusardi et al., 2009; Weiner 
& Doescher, 2008; Xiao et al., 2011). From the results of the study, the implementation of the free 
tuition law and the scholarship grants for a sizable number of respondents may have contributed 
to the ease of performing the behavior because of availability of funds to save.  

An interesting result of the study which appear to be contrary to conventional wisdom or 
logic, is that financial literacy does strengthen influence of attitude, subjective norms, and 
perceived behavioral control on intention to save. The data on the worst financial literacy index of 
the Philippines as reported by the 2015 MasterCard Financial Literacy Index and the financial 
literacy mean score of the respondents at 6.45 points out of the 12 financial literacy questions may 
explain the no-moderation effect of financial literacy. Since the level of financial literacy score is 
low at 50%, it did not strengthen or weaken the relationship between attitude and intention, 
subjective norms and intention, and perceived behavioral control and intention. Further research 
is needed to investigate on the no-moderation result of the study.  

In the study of Kieschnick (2006) results indicated that “there is no significant relationship 
between financial knowledge levels” (termed as financial literacy in this study) and savings 
behaviors. The research of Kieschnick (2006) is unable to conclude about the relationship of 
financial knowledge level scores and savings behavior scores on the survey. Similar to the results 
of this study, additional research must be conducted to determine if the finding of no significant 
relationship between financial knowledge levels and savings behaviors is consistent with other 
studies or if it is unique to this research study. 

As a predictor of saving behavior though, the work of Sabri, et. al. (2010) suggested that 
financial literacy positively influences savings behavior because a person with greater knowledge 
about personal finance possess better financial behavior (i.e. savings behavior). In the study of 
Lajuni (2018) where financial literacy was added as a mediating variable, there is not support that 
suggested social norms did influence financial literacy or behavioral change intention nor the 
influence of perceived behavioral control on behavioral change intention or the mediation effect 
of financial literacy between the relationship between social norms and behavioral change 
intention.  
 
 Conclusions 
 

The study contributed to the application of the theory of planned behavior in understanding 
financial behavior by including financial literacy as a moderator of the attitude, subjective norms, 
and perceived behavioral control towards saving behavior of graduating university students. The 
theory of planned behavior was able to predict the saving behavior of the respondents where results 
indicated that attitude, subjective norms, and perceived behavioral control are significant 
predictors of saving intention, and saving intention a significant predictor of saving behavior. 



When added as a moderator variable, results showed that financial literacy has no 
moderating effect. Studies that used financial literacy as predictor of saving intention showed 
strong support that financial literacy positively affects saving behavior. In studies using financial 
literacy as a mediating variable as in the work of Lajuni (2018), there is no support for the 
mediation effect of financial literacy on the relationship between subjective norms and intention 
to change financial behavior. 

 
Limitations and Recommendations for future research 

The study focused on and results applies only to the graduating students of the Visayas 
State University, one of the country’s state university, in the province of Leyte. The research also 
acknowledges that the study respondents may misunderstand or not fully understand the survey 
questions, especially those administered online, hence the data collected may not truly reflect the 
participant’s thoughts.  As experienced during the conduct of the study, the identified respondents 
initially hesitated to participate in the survey because of the subject matter. 

Further research needs to be conducted to explain the no-moderating effect of financial 
literacy result of the study since this seems contrary to what is expected or conventional logic. As 
academic institutions, financial institutions and the government may find value in understanding 
the saving behavior of individuals. Results of the study show that positive attitude towards saving 
should be harnessed because attitude is the strongest predictor of saving intention.  

 The study suggests that the financial literacy construct as used in the study may be 
broadened to properly measure financial literacy levels of the study subjects. On the other hand, 
since the financial behavior this study wished to understand was saving behavior, the financial 
literacy questions be streamlined to focus on topics relating to savings and investment instead of 
covering extensive financial literacy topics used in this study. Further, the self-reported saving 
behavior can also be measured by actual amount of savings. 

Further study can strengthen the findings of the present work by replicating the research 
with a more representative sample. Additional insights can be gained in studying whether there is 
a generational difference in saving behavior. Finally, graduating students from another university 
with another income class as respondents can be studied and results of such can be compared to 
the findings of this study.  
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